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Abstract

This study examines English teachers’ perspectives on the integration of deep learning-oriented
instruction in Indonesian English as a Foreign Language (EFL) classrooms. Drawing on a qualitative
research design, the study involved three senior high school English teachers from a public school in
North Aceh, Indonesia. The findings indicate that teachers conceptualize deep learning as an approach
that emphasizes critical thinking, inquiry, collaboration, problem-solving, and reflective learning
rather than surface-level knowledge acquisition. In classroom practice, deep learning was enacted
through inquiry-based activities, problem-based tasks, collaborative learning, and reflective practices
that encouraged meaningful language use and student engagement. Teachers perceived deep learning
as beneficial for enhancing learner autonomy, communicative competence, and higher-order thinking
skills. However, several challenges were identified, including limited instructional time, heterogeneous
student proficiency, and resource constraints. To address these challenges, teachers adopted adaptive
strategies such as scaffolding, differentiated instruction, and flexible task design.
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Abstrak

Penelitian ini bertujuan untuk mengkaji perspektif guru bahasa Inggris terhadap integrasi
pembelajaran berorientasi deep learning di kelas English as a Foreign Language (EFL)
tingkat sekolah menengah atas di Indonesia. Penelitian ini menggunakan desain kualitatif
deskriptif dengan melibatkan tiga orang guru bahasa Inggris di salah satu SMA negeri di
Aceh Utara. Hasil penelitian menunjukkan bahwa guru memaknai deep learning sebagai
pendekatan pembelajaran yang menekankan pemahaman mendalam, berpikir kritis,
pemecahan masalah, kolaborasi, dan refleksi, bukan sekadar penguasaan materi secara
permukaan. Dalam praktiknya, pembelajaran berorientasi deep learning diwujudkan
melalui kegiatan berbasis inkuiri, problem-based learning, kerja kelompok, dan aktivitas
reflektif yang mendorong penggunaan bahasa Inggris secara bermakna. Guru memandang
pendekatan ini efektif dalam meningkatkan keterlibatan siswa, kemandirian belajar,
kompetensi komunikatif, serta keterampilan berpikir tingkat tinggi. Namun demikian,
implementasi deep learning masih menghadapi kendala, seperti keterbatasan waktu
pembelajaran, perbedaan tingkat kemampuan siswa, keterbatasan sumber belajar, dan
tuntutan sistem evaluasi yang berorientasi pada ujian. Untuk mengatasi kendala tersebut,
guru menerapkan strategi adaptif berupa scaffolding, diferensiasi pembelajaran, dan
penyesuaian desain tugas.

Kata Kunci: pembelajaran deep learning; perspektif guru; sekolah menengah atas
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Introduction

In the Indonesian educational context, English as a Foreign Language (EFL) plays a
crucial role in equipping students with linguistic and cognitive competencies necessary for
global communication, academic advancement, and future employment (Richards, 2021;
Zein, 2019). Recent curriculum reforms in Indonesia emphasize not only linguistic accuracy
but also the development of critical thinking, creativity, learner autonomy, and meaningful
communication (Widodo & Allamnakhrah, 2020; OECD, 2020). Consequently, English
teachers are encouraged to adopt instructional approaches that promote deeper learning
rather than surface-level knowledge acquisition.

However, classroom practices in many Indonesian secondary schools remain
predominantly teacher-centered and examination-oriented. Instruction often prioritizes
grammar drills, vocabulary memorization, and test preparation, which limits opportunities
for students to engage in reflective thinking, collaboration, and authentic language use
(Musthafa, 2019; Richards, 2017). This mismatch between curriculum goals and instructional
practice highlights the need for pedagogical approaches that foster meaningful and
sustainable learning in EFL classroom:s.

One pedagogical orientation that has gained increasing attention is deep learning.
Deep learning refers to a learning approach that emphasizes conceptual understanding,
critical thinking, metacognitive reflection, and the application of knowledge in authentic
contexts (Biggs & Tang, 2011; Marton & Siljo, 1976). In contrast to surface learning, which
focuses on memorization and procedural completion, deep learning encourages learners to
construct meaning and transfer knowledge across contexts (Hattie & Donoghue, 2016).

Within language education, deep learning is particularly relevant because language
learning inherently involves meaning-making, social interaction, and contextualized
communication (Larsen-Freeman, 2015; Vygotsky, 1978). Deep learning-oriented instruction
requires teachers to shift their roles from knowledge transmitters to facilitators of inquiry,
collaboration, and reflective learning experiences (Fullan & Langworthy, 2014).

Despite its theoretical relevance, empirical studies indicate that many EFL teachers
experience difficulties in implementing deep learning principles in classroom practice. Deep
learning is sometimes misunderstood as merely incorporating group work or projects
without sufficient cognitive depth (Jiang, 2022). Additionally, contextual constraints such as
limited instructional time, heterogeneous student proficiency levels, and examination-
oriented assessment systems further challenge its implementation (OECD, 2020; Widodo &
Allamnakhrah, 2020).

Although previous studies have examined deep learning models and student
outcomes, research focusing on teachers’ perspectives remains limited, particularly in
Indonesian senior high school contexts (Borg, 2018). Teachers’ beliefs, instructional practices,
and perceived challenges play a central role in shaping how deep learning is enacted in real
classrooms. Therefore, this study investigates English teachers’ perspectives on integrating
deep learning-oriented instruction in Indonesian EFL classrooms.

Methods

This study employed a qualitative descriptive research design to explore English
teachers’ perspectives on integrating deep learning-oriented instruction in Indonesian EFL
classrooms. A qualitative approach was selected because it allows for an in-depth
exploration of participants” beliefs, experiences, and instructional practices within their
natural contexts (Creswell & Poth, 2018). The study was conducted at a public senior high
school in North Aceh, Indonesia. Three English teachers were purposively selected based on
their teaching experience and involvement in student-centered instructional practices.
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Purposeful sampling was used to ensure that participants could provide rich and relevant
data related to deep learning implementation (Creswell & Poth, 2018).

Data were collected through semi-structured interviews, classroom observations, and
document analysis. The use of multiple data sources aimed to enhance data credibility and
triangulation (Miles et al., 2014). Interviews explored teachers” conceptual understanding of
deep learning, instructional practices, perceived benefits, and challenges. Classroom
observations documented instructional activities, student engagement, and teacher-student
interaction, while lesson plans were analyzed to examine alignment with deep learning
principles. Data analysis followed the interactive model proposed by Miles, Huberman, and
Saldafia (2014), which involves data reduction, data display, and conclusion drawing.
Coding and categorization were conducted iteratively to identify emerging themes across
data sources. Triangulation across interviews, observations, and documents was employed
to enhance trustworthiness and analytical rigor.

Results and Discussion

The analysis of the data revealed four major themes related to teachers” perspectives
on integrating deep learning-oriented instruction in Indonesian EFL classrooms: teachers’
conceptual understanding of deep learning, classroom implementation practices, perceived
pedagogical benefits, and challenges accompanied by adaptive strategies.

Teachers’ Conceptual Understanding of Deep Learning

The participating teachers demonstrated a clear understanding of deep learning as an
instructional approach that emphasizes meaningful learning rather than surface-level
knowledge acquisition. Deep learning was commonly described as a process that encourages
students to think critically, ask questions, solve problems, collaborate with peers, and reflect
on their learning experiences. This understanding is consistent with theoretical conceptions
of deep learning that contrast meaningful learning with surface learning focused on
memorization and examination preparation (Biggs & Tang, 2011; Marton & Séljo, 1976).

Teachers explicitly distinguished deep learning from traditional instruction that
prioritizes content transmission and test-oriented practices. Instead, they emphasized
understanding, application, and active student involvement, reflecting views that position
deep learning as a cognitively demanding and student-centered process (Hattie &
Donoghue, 2016; Entwistle, 2018).

Teachers also highlighted that deep learning requires students to engage both
cognitively and emotionally with learning tasks. According to the participants, deep learning
occurs when students are challenged to analyze real-life issues, express opinions in English,
and connect lesson content with their own experiences. This conceptualization aligns with
perspectives that view deep learning as a holistic process integrating cognitive, social, and
reflective dimensions of learning (Vygotsky, 1978; Darling-Hammond et al., 2020).

Implementation of Deep Learning-Oriented Instruction

In classroom practice, deep learning-oriented instruction was implemented through
various student-centered strategies. Teachers frequently employed inquiry-based learning by
encouraging students to explore topics through questioning, discussion, and guided
investigation. Such practices correspond with instructional models that emphasize inquiry
and problem-solving as key mechanisms for promoting deep cognitive engagement
(Jonassen, 1997; Jiang, 2022).

Problem-based learning activities were also observed, where students worked
collaboratively to analyze real-world problems, propose solutions, and present their ideas
using English as the medium of communication. This approach supports the use of language
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as a tool for reasoning and meaning-making rather than rote memorization (Larsen-Freeman,
2015).

Collaborative learning played a central role in promoting deep learning. Group
discussions, pair work, and peer feedback activities were used to foster interaction and
shared meaning-making. Teachers designed tasks that required students to negotiate
meaning, justify opinions, and respond to peers’ ideas, thereby promoting both
communicative competence and higher-order thinking skills (Richards, 2017; Hiver et al.,
2021). Reflective activities, such as short learning reflections and oral feedback sessions, were
integrated to help students evaluate their learning processes and outcomes. These practices
align with research emphasizing reflection as a core component of deep and autonomous
learning (Oxford, 2017; Kovac et al., 2023). Lesson plan analysis further confirmed that
teachers intentionally aligned learning objectives, instructional activities, and assessment
with deep learning principles. Learning tasks were designed to encourage analysis,
interpretation, and application rather than simple recall, demonstrating teachers’ efforts to
operationalize deep learning within curriculum constraints (Biggs & Tang, 2011).

Perceived Pedagogical Benefits

Teachers perceived deep learning-oriented instruction as highly beneficial for
students” language development and learning engagement. According to the participants,
deep learning activities increased students” motivation and active participation, as learners
were more involved in meaningful tasks that required interaction and problem-solving. This
perception aligns with studies highlighting the role of meaningful engagement in enhancing
learning outcomes (Hattie, 2012; Jiang, 2022).

Teachers also noted improvements in students’ confidence in using English,
particularly during group discussions and presentations. These findings support the view
that communicative and collaborative tasks foster communicative competence and learner
confidence in EFL classrooms (Richards, 2017; Norton, 2013). Another perceived benefit was
the development of learner autonomy. Through inquiry-based and reflective activities,
students gradually became more responsible for their own learning, showing greater
initiative in completing tasks and expressing ideas. This supports research emphasizing the
role of reflection and strategic learning in fostering learner autonomy (Oxford, 2017; Kovac et
al., 2023). Teachers further emphasized that deep learning helped students develop critical
thinking and communicative competence simultaneously, supporting both linguistic and
cognitive growth (Vygotsky, 1978; Larsen-Freeman, 2015).

Challenges and Adaptive Strategies

Despite the perceived benefits, teachers encountered several challenges in
implementing deep learning-oriented instruction. Limited instructional time was frequently
mentioned as a major constraint, as deep learning activities often require extended
discussion and reflection. Time constraints have been widely reported as a barrier to
implementing student-centered and cognitively demanding instructional approaches
(OECD, 2020).

Teachers also reported difficulties related to heterogeneous student proficiency
levels, where differences in language ability affected students’ participation in cognitively
demanding tasks. Such challenges are common in EFL classrooms and require pedagogical
adjustment to accommodate learner diversity (Harmer, 2015). Resource limitations and
assessment pressures further constrained implementation. Teachers noted that examination-
oriented assessment systems sometimes discouraged the sustained use of deep learning
practices, reflecting misalignment between instructional goals and assessment demands
(Widodo & Allamnakhrah, 2020; OECD, 2020).
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To address these challenges, teachers employed adaptive strategies such as
scaffolding language use, simplifying task instructions, differentiating activities based on
student ability, and adjusting task complexity to fit time constraints. Peer collaboration was
also used as a strategy to support lower-proficiency students and maintain active
engagement. These strategies demonstrate teachers’ professional agency and align with
recommended practices for managing diversity and promoting meaningful learning in EFL
classrooms (Harmer, 2015; Fullan & Langworthy, 2014).

Discussion

This study reveals that English teachers demonstrate a well-articulated
understanding of deep learning-oriented instruction, positioning it as a pedagogical
approach that prioritizes meaningful learning, critical thinking, collaboration, and reflection.
Such conceptualization closely aligns with Biggs and Tang’s (2011) theory of deep learning,
which emphasizes students’ active engagement in constructing meaning rather than
reproducing surface knowledge. Teachers’ perspectives in this study suggest that deep
learning is perceived not merely as a set of instructional techniques, but as a broader
pedagogical orientation guiding instructional decision-making.

The findings further indicate that deep learning-oriented instruction was
operationalized through inquiry-based learning, problem-based tasks, and collaborative
activities. These practices resonate with Jonassen’s (1997) assertion that ill-structured
problems and inquiry-driven tasks are central to promoting higher-order thinking and
deeper cognitive engagement. In the EFL context, such instructional strategies enabled
students to use English as a medium for reasoning, negotiation, and meaning-making rather
than as an object of rote memorization. This supports Larsen-Freeman’s (2015) view that
language learning should be understood as language development embedded in authentic
and purposeful use.

Teachers” emphasis on collaboration and discussion also reflects sociocultural
perspectives on learning. Drawing on Vygotsky’s (1978) theory of social interaction, learning
occurs through dialogic engagement and guided participation. In this study, group
discussions and peer interaction created opportunities for learners to co-construct meaning
and develop communicative competence. These findings are consistent with Norton’s (2013)
argument that language learning is inherently social and closely connected to learners’
identities and participation in classroom discourse.

In addition to cognitive and linguistic development, teachers perceived deep
learning-oriented instruction as beneficial for fostering learner autonomy and engagement.
This perception aligns with Oxford’s (2017) framework of strategic language learning, which
highlights the importance of metacognitive awareness and learner responsibility. Reflective
activities observed in this study encouraged students to evaluate their learning processes,
supporting Kovac¢ et al’s (2023) claim that reflection plays a crucial role in promoting
autonomy in language learning.

Despite these pedagogical benefits, the implementation of deep learning-oriented
instruction was constrained by several contextual challenges. Limited instructional time,
heterogeneous student proficiency levels, and examination-oriented assessment systems
were identified as major barriers. These challenges reflect broader systemic issues within
Indonesian secondary education, where assessment practices often prioritize measurable
outcomes over deep understanding (OECD, 2020; Widodo & Allamnakhrah, 2020).
Consequently, teachers are required to negotiate between curriculum demands and the
principles of deep learning.

Teachers” adaptive strategies demonstrate professional agency in responding to these
constraints. The use of scaffolding, differentiated instruction, and flexible task design aligns



Jurnal Ilmiah Religiosity Entity Humanity (JIREH)
Vol. 8, No. 1 (2026): 1-8
Integrating Deep Learning-Oriented Instruction in Indonesian EFL...(Salsabilla, Dewi & Dalimunthe)

with Harmer’s (2015) pedagogical recommendations for addressing learner diversity in EFL
classrooms. Such strategies indicate that deep learning-oriented instruction is not a rigid
model but a flexible framework that can be adapted to local classroom realities.
Nevertheless, sustainable implementation requires institutional support, including
professional development and assessment alignment, as emphasized by Fullan and
Langworthy (2014). Overall, the discussion underscores that deep learning-oriented
instruction is both pedagogically valuable and contextually challenging in Indonesian EFL
classrooms. Teachers’ perspectives highlight the importance of pedagogical understanding,
reflective practice, and contextual adaptation in bridging the gap between theory and
classroom practice.

Conclusion

This study investigated English teachers’” perspectives on integrating deep learning-
oriented instruction in Indonesian senior high school EFL classrooms. The findings indicate
that teachers possess a clear conceptual understanding of deep learning and are able to
implement its principles through inquiry-based, problem-based, collaborative, and reflective
instructional practices. This finding aligns with theoretical perspectives that conceptualize
deep learning as an approach emphasizing meaningful learning, critical thinking,
collaboration, and reflective engagement rather than surface-level knowledge acquisition.
Deep learning-oriented instruction was perceived as effective in promoting student
engagement, learner autonomy, communicative competence, and higher-order thinking
skills, which is consistent with sociocultural and constructivist views of language learning.
Despite these pedagogical benefits, teachers encountered several contextual challenges,
including limited instructional time, diverse student proficiency levels, resource limitations,
and examination-oriented assessment systems. These constraints reflect broader structural
issues in Indonesian secondary education, where assessment practices may not fully support
deep learning objectives. Nevertheless, teachers demonstrated pedagogical adaptability by
employing strategies such as scaffolding, differentiated instruction, and flexible task design
to sustain deep learning practices. Such adaptive strategies highlight teacher agency in
negotiating contextual constraints and resonate with pedagogical recommendations for
effective EFL instruction in diverse classroom settings.

References

Biggs, J., & Tang, C. (2011). Teaching for quality learning at university (4th ed.). Open University
Press.

Borg, S. (2018). Teachers’ beliefs and classroom practices. In J. I. Liontas (Ed.), The TESOL
encyclopedia of English language teaching (pp. 1-6). Wiley.
https:/ /doi.org/10.1002/9781118784235.eelt0310

Bruner, J. S. (1961). The act of discovery. Harvard Educational Review, 31(1), 21-32.

Creswell, ]. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among
five approaches (4th ed.). Sage Publications.

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020).
Implications for educational practice of the science of learning and development.
Applied Developmental Science, 24(2), 97-140.
https:/ /doi.org/10.1080/10888691.2018.1537791

Entwistle, N. (2018). Concepts and conceptual frameworks underpinning the ETL project.
University of Edinburgh.

Fullan, M., & Langworthy, M. (2014). A rich seam: How new pedagogies find deep learning.
Pearson.

Gee, J. P. (2014). An introduction to discourse analysis: Theory and method (4th ed.). Routledge.

6


https://doi.org/10.1002/9781118784235.eelt0310
https://doi.org/10.1080/10888691.2018.1537791

Jurnal Ilmiah Religiosity Entity Humanity (JIREH)
Vol. 8, No. 1 (2026): 1-8
Integrating Deep Learning-Oriented Instruction in Indonesian EFL...(Salsabilla, Dewi & Dalimunthe)

Halliday, M. A. K. (2014). Halliday’s introduction to functional grammar (4th ed.). Routledge.

Harmer, J. (2015). How to teach English (2nd ed.). Longman.

Hattie, ]. (2012). Visible learning for teachers: Maximizing impact on learning. Routledge.

Hattie, J., & Donoghue, G. (2016). Learning strategies: A synthesis and conceptual model.
NP]J Science of Learning, 1, Article 16013. https://doi.org/10.1038 /npjscilearn.2016.13

Hidayah, F. N., Purnomo, M. D., & Daulay, S. H. (2025). Multimodality in the English
textbook images: Gender representation analysis. Getsempena English Education
Journal, 12(1), 76-90.

Hiver, P., Al-Hoorie, A. H., & Mercer, S. (2021). Student engagement in the language classroom.
Multilingual Matters.

Irham, N. R,, Daulay, S. H., & Purnomo, M. D. (2024). Exploring linguistic knowledge in
elementary learners: Challenges and barriers. TELL-US Journal, 9(4), 1013-1022.

Jiang, Y. (2022). Deep learning in language education: Cognitive and affective dimensions.
Language Teaching Research, 26(4), 585-603.
https:/ /doi.org/10.1177/1362168820938822

Jonassen, D. H. (1997). Instructional design models for well-structured and ill-structured
problem-solving learning outcomes. Educational Technology Research and Development,
45(1), 65-94.

Kovag¢, V. B, Zovko, A., & Koli¢-Vehovec, S. (2023). Fostering learner autonomy through
reflective language learning tasks. System, 112, 102973.
https://doi.org/10.1016/j.system.2022.102973

Larsen-Freeman, D. (2015). Saying what we mean: Making a case for “language acquisition”
to become “language development.” Language Teaching, 48(4), 491-505.
https:/ /doi.org/10.1017/50261444814000019

Marton, F., & Siljo, R. (1976). On qualitative differences in learning: I —Outcome and process.
British Journal of Educational Psychology, 46(1), 4-11.

Miles, M. B., Huberman, A. M., & Saldafia, J. (2014). Qualitative data analysis: A methods
sourcebook (3rd ed.). Sage Publications.

Musthafa, B. (2019). Teaching English to young learners in Indonesia: Challenges and
opportunities. TEFLIN Journal, 30(2), 146-164.
https:/ /doi.org/10.15639/ teflinjournal.v30i2 /146-164

Mustikasari, D. W., Purnomo, M. D., & Imani, A. (2025). Community support: Practical
strategies for professional self-care and wellbeing. In Cultivating wellbeing and
community through writing in academia (pp. 97-105). Routledge.

Norton, B. (2013). Identity and language learning: Extending the conversation (2nd ed.).
Multilingual Matters.

OECD. (2020). Education at a glance 2020: OECD indicators. OECD Publishing.
https:/ /doi.org/10.1787/69096873-en

Oxford, R. L. (2017). Teaching and researching language learning strategies. Applied
Linguistics Review, 8(1), 1-28. https:/ /doi.org/10.1515/ applirev-2016-0011

Purnomo, M. D. (2016). Grammatical intricacy and lexical density in the texts of English
handbooks at private Islamic junior high school level in Medan. Ihya Al-Arabiyah:
Jurnal Pendidikan Bahasa dan Sastra Arab, 2(2).

Purnomo, M. D. (2017). The power of language (Kuasa bahasa) dalam dimensi sosial, politik,
budaya, dan pendidikan. Naila Pustaka.

Purnomo, M. D., Basri, M. H., & Manik, N. (2025). Indonesian and Australian students’
multimodal perceptions on master’s English curriculum for global competition: A
comparative study. Register Journal, 18(2), 236-259.

Richards, J. C. (2017). Teaching English through English: Proficiency, pedagogy and
performance. RELC Journal, 48(1), 7-30.


https://doi.org/10.1038/npjscilearn.2016.13
https://doi.org/10.1177/1362168820938822
https://doi.org/10.1016/j.system.2022.102973
https://doi.org/10.1017/S0261444814000019
https://doi.org/10.15639/teflinjournal.v30i2/146-164
https://doi.org/10.1787/69096873-en
https://doi.org/10.1515/applirev-2016-0011

Jurnal Ilmiah Religiosity Entity Humanity (JIREH)
Vol. 8, No. 1 (2026): 1-8
Integrating Deep Learning-Oriented Instruction in Indonesian EFL...(Salsabilla, Dewi & Dalimunthe)

Richards, J. C. (2021). Curriculum development in language teaching (2nd ed.). Cambridge
University Press.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.
Harvard University Press.

Widodo, H. P., & Allamnakhrah, A. (2020). The impact of curriculum reform on English
language teaching in Indonesia. Curriculum Perspectives, 40(2), 145-154.
https:/ /doi.org/10.1007/s41297-020-00113-0

Zein, M. S. (2019). English, multilingualism and globalisation in Indonesia: A critical
perspective. English Today, 35(3), 29-36. https:/ /doi.org/10.1017 /S0266078418000275


https://doi.org/10.1007/s41297-020-00113-0
https://doi.org/10.1017/S0266078418000275

	Methods
	Teachers’ Conceptual Understanding of Deep Learning
	Implementation of Deep Learning-Oriented Instruction
	Perceived Pedagogical Benefits
	Challenges and Adaptive Strategies

	Discussion
	Conclusion
	References

